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1. INTRODUCTION

1.1 General information

The European School is a multilingual and multicultural setting where the primacy of the child's
mother tongue is preserved as much as possible.

It offers a single type of general education, where learning conditions become increasingly
demanding. This unique academic pathway, involving highly cognitive and abstract learning,
culminates in the issuing of the European Baccalaureate diploma.

Our support policy is based on the European Schools official document Provision of Educational
Support in the European schools — Procedural document (2012- 05-D15-en-14); Policy on the
Provision of Educational Support and Inclusive Education in the European Schools (2012-05-
D-14-en-10) and Action Plan Educational Support and Inclusive Education (2018-12-D-34-en-
5) found at https://www.eursc.eu/en/European-Schools/studies/educational-support and
https://www.eursc.eu/Documents/2018-12-D-34-en-5.pdf

According to the Provision of Educational Support in the European Schools differentiated
teaching aimed at meeting all the pupils’ needs is the responsibility of every teacher working in
the European Schools and is essential for all pupils including those pupils with learning
difficulties or diagnosed special educational needs.

Where normal differentiation in the classroom is not sufficient, the European Schools can
provide a range of support structures. At the beginning of each academic year, or shortly after
enrolment for new pupils joining the school, during the academic year, will be asked to indicate
their consent or not regarding their child’s possible participation in additional support.

Different types and levels of support are organised to help pupils achieve their full potential,
including those with special educational needs who are experiencing difficulties at any stage

of their education and gifted pupils, to enable them to develop and progress in line with their
potential.

This document outlines the types of support programmes available to students at the European
School of Frankfut in the nursery, Primary and Secondary cycle.

This is a living document that will be regularly reviewed and updated to ensure that the support
provided to students with special educational needs continues to develop and improve in
response to their needs and best interests.



https://www.eursc.eu/en/European-Schools/studies/educational-support
https://www.eursc.eu/Documents/2018-12-D-34-en-5.pdf
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1.2 Our Philosophy

The basis of the Educational Support Policy is that every child might need some form of
support and only the intensity of the support differs. This support is offered for pupils with
learning challenges, learning disabilities and high potential learners. In particular support is
given for special educational needs, learning the section language, the foreign languages,
mathematics, learning to learn and behavior. The teachers take into account the different
learning styles and needs of individual students. Communication between class / subject,
support teachers, pupils and parents or guardians’ forms is essential for successful support to
ensure the holistic and academic development of the pupil.

1.3 Relevant documents on which the guidelines are based

In order to provide the most effective assistance possible, ESF relies on the guidelines of the
Board of Governors of the European Schools which are contained in the following documents:

e Policy on educational support and inclusive education in the European Schools - 2012-05-
D-14-en-10

Provision of educational support and inclusive education in the European Schools -
procedural document - 2012-05-D-15-en-14

SEN Assistant Profile Description - 2011-07-D-1-en-1

Action Plan for Educational Support and Inclusive Education - 2018-12-D-34-en-5

Report on Inclusive Education in the European Schools - 2018-09-D-28-en-4

Evaluation report on the implementation of the Educational Support Policy in the
European Schools - 2018-09-D-53-en-4



https://www.eursc.eu/Documents/2012-05-D-14-en-10.pdf
https://www.eursc.eu/Documents/2012-05-D-14-en-10.pdf
https://www.eursc.eu/Documents/2012-05-D-14-en-10.pdf
https://www.eursc.eu/Documents/2012-05-D-15-en-14.pdf
https://www.eursc.eu/Documents/2012-05-D-15-en-14.pdf
https://www.eursc.eu/Documents/2011-07-D-1-en-1.pdf
https://www.eursc.eu/Documents/2018-12-D-34-en-5.pdf
https://www.eursc.eu/Documents/2018-09-D-28-en-4.pdf
https://www.eursc.eu/Documents/2018-09-D-53-en-4.pdf
https://www.eursc.eu/Documents/2018-09-D-53-en-4.pdf
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2. THE EDUCATIONAL SUPPORT TEAM

Key Staff

Description

Nursery and

Primary Cycle

Secondary Cycle

The School
Management

Has an overview, works
closely with the Education
Support Coordinator and
all support teachers and
organises Support
Advisory Group meetings
with the help of the
coordinator.

Deputy Director
Nursery/Primary

Una Clancy

una.clancy@eursc.eu

Deputy Director

Secondary:

Amael Kervarrec

FRF-DEPUTY-DIRECTOR-
SECONDARY-
CYCLE@eursc.eu

The
Educational
Support
Coordinator

They organise regular
meetings with LS
teachers and Sl
assistants. They are in
contact with the parents.
They collaborate with the
Care Team and organise
meetings of the Advisory
Group with the school
management. They
maintain an up-to-date list
of students receiving
support. They ensure that
special arrangements be
put in place during official
exams in the secondary
cycle

Julie Murphy

julie.murphy@teacher.
eursc.eu

Kiki Chatzivassiliadou

kyriakoula.chatzivassiliadou
@eursc.eu
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Assistant Responsible for the Kiki Chatzivassiliadou
Responsible coordination of procedure
for Special for requesting special kyriakoula.chatzivassiliadou
Arrangements arrangements for BAC @eursc.eu

cycle.

Provides support and guidance to all pupils who need and /or request
it.

Reference person for parents needing advice and support for their
children. Liaises regularly with School Management, Support

School Coordinators, Class and Subject teacher.
Psychologist

Rosa Tetradi

rosa.tetradi-mairi@eursc.eu

Reference person for the student and their parents. They ensure a
Class / Subject | constructive relationship between the school and the parents in order to
teacher offer the pupil the necessary security to develop.

Reference person for the student's educational support with the class
Support teacher. They define the student's support objectives in the
teacher Individualized Learning Plan (ILP) in collaboration with the class teacher.

Provides concrete and individual help in class according to the

) indications of the support teacher and the teacher.
SEN Assistant
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3. AIMS AND OBJECTIVES OF EDUCATIONAL SUPPORT

Educational Support at ESF, forms an integral part of the teaching policy and this document
aims at providing clear and concise information about the types of support, how they are
accessed and monitored.

3.1 Early Identification of additional needs

Early Identification

The school is committed to identifying students who may have special educational needs (SEN)
at the earliest appropriate stage and to providing timely, proportionate, and inclusive
educational support. Early identification is intended to ensure that students can participate fully
in learning and school life and that emerging difficulties are addressed and action can be taken
as early as reasonably possible.

Identification will consider the student's strengths, interests, abilities, and preferred ways of
learning, as well as areas requiring additional support.

Educational responses will be adapted to the student's individual needs and circumstances.
Support should, wherever appropriate, enable students to remain engaged in their regular
learning environment.

Teachers, students, parents/guardians, specialist staff, and relevant external professionals
work collaboratively.

Early identification may occur through:

» routine classroom observation and assessment;

* monitoring of academic progress and attainment;

* observations of communication, interaction, behaviour, and participation;

+ attendance and engagement patterns;

* information provided by the student or their parents/guardians;

* previous educational or professional reports;

* transitions between educational settings or stages;

» concerns raised by teachers or other school staff; and

» appropriate screening or assessment conducted by external qualified professionals
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Where concerns arise, the class/subject teacher should initially gather relevant information and
consider whether reasonable classroom adaptations or additional teaching strategies may
address the identified barriers.

Where concerns persist or indicate a need for more specialised support, the matter should be
discussed with the school's designated SAG. Any such referral should be undertaken in
consultation with the pupil’s parents/careers and in accordance with applicable regulations.

The school recognises that early identification is most effective when it forms part of a
continuum of inclusive educational support. The school will therefore seek to identify barriers to
learning and participation at an early stage, respond through appropriate educational measures,
work collaboratively with students and families, and review provision regularly to ensure that
support remains responsive to individual needs.

3.2 Differentiation

It is the responsibility of every teacher at the European School to differentiate within the class
with regard to the content of the subject, so that the needs of every student are met.
Differentiation can be given for content, process, environment and assessment. This can
include giving small step instructions, grouping to provide peer support, variable content and
assessment, differentiated materials including the use of technology. When the above
differentiation in the classroom is not sufficient, the European School System has established
a range of support measures to help students with learning difficulties, learning disabilities,
other problems accessing the curriculum or those students requiring additional challenging
materials.

DIFFERENTIATED TEACHING IN THE CLASSROOM

Cycles Nursery - Primary Secondary

Pupils with different ways of learning, pupils studying in
a language system other than their mother tongue,
For Whom? pupils entering the European School system, pupils with
targeted learning difficulties.
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teacher.

When? Throughout the school year.
Individually or in groups in Varied differentiated
class under the supervision | methodologies used in
How? of the class teacher or class.
subject teacher.
Differentiated work is managed by the class or subject
Procedure

Communication
School/Parents/Legal
Representatives

When a child needs

regular differentiation, the
class/subject teacher will

keep the parents/legal

representatives informed that this methodology will be

used.
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4. TYPES OF EDUCATIONAL SUPPORT

4.0 Educational Support

Where classroom differentiation is not sufficient, the school provides different types of
teaching support: general support, moderate support and intensive support. In Nursery and
Primary support lessons are scheduled during the standard school timetable. In Secondary,
support lessons are scheduled outside of the normal school timetable, either at the end of the

day or during study periods.

Usually Group of pupils
Short term goals

General Support

Group learning plan

Individually or in a small group;
subject specific or cross-subject

Educational support Moderate Support Longer term goals
Individual learning plan

Promotion:
the pupil follows the normal
Intensive Support A course regularly

Based on a multidisciplinary

assessment; Individual learning
plan Progression:

The pupil follows an individual
programme

Intensive Support B
Limited language
support or for other
temporary difficulties

10
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4.1 General Support

General support is offered when the child has difficulties in a particular aspect of a subject or
needs short term ‘catch-up’. It can also be offered if a student needs help with acquiring
effective strategies or study skills.

General support is usually organised for groups, but can also be organised for one-to-one tuition
in particular cases. The support groups are formed into small groups of students with similar
abilities so that contents in the learning support can differ from course to course. Groups may
be formed horizontally or vertically as appropriate and the teachers take into account the
different learning styles and needs of individual students.

General support is an integral part of the classroom structure. This approach allows for close
cooperation between the class/subject teachers and the support teachers, as well as with the
pupils who become familiar with the support measures in their daily activities. This allows the
classroom, the subject teacher and the support teacher to increase the methods of
differentiation within the classroom by organising small groups, including support measures
inside and outside the classroom and, in general, intervening as quickly as possible, if
necessary.

General support
Nursery/Primary Secondary
For whom/ in Any student who may be struggling in a specific area of a subject or needs
what case to ‘catch up' in general. They may need extra help to develop learning
strategies, skills that work well, or to develop their self-esteem and
confidence.

e Support lessons (30 or 45 |e Support lessons (45 minutes)
minutes) in or out of class are outside of regular class times.
arranged with the parents’ Arranged with the parents’
agreement (usually given at the agreement (obtained by the
beginning of the school year). subject teacher).

How e Support is usually organised in | e Organised in small groups of no
small groups. fewer than 3 and no more than 10

e The duration depends on the — in very particular cases for a
needs of the students (in very whole class.
close communication with the |e The groups are organsied
teacher), ranging from a few according to the needs of the

11
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sessions to several months. students and attendance is

Occasional help can also be compulsory.

provided throughout the year e These courses can be initiated
’ at

inside or outside the classroom.
any point in the school year but
usually do not start before mid-
October.

Procedure

Requests for General Educational Support are made by the class/ subject
teacher to the support coordinator or in individual cases the request of the
parents or the students in upper year levels.

The support coordinator creates small groups, whenever possible,
organises educational support in or out of the classroom in agreement with
the class/subject teacher.

At the beginning of the school year Parents are requested to sign a Support
Agreement. If they agree to support, the class/subject teacher informs the
parents of the start of support and the progress of the child. If parents have
not agreed they will asked again and if they decline then no support will be
given.

The class/support teacher and support teacher write a Group learning Plan

The GLP is a working document that includes the objectives set, the
strategies and resources required, and the assessment used. The document
is subject to change, evolves over time and forms the basis of the review
document for each student in the group.

Parents are regularly informed of the child's progress by the class teacher
and/or the support teacher.

The support coordinator, who is informed of the general support updates in
each section, receives a copy of the GLP and the list of students.

The GLP is kept in the student's file.

If general support proves insufficient, another form of support could be
considered.

Contact Person: Class / Subject teacher

12
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Role of the
Student

Students receiving general and moderate support are encouraged to
discuss theirneeds with their teacher. Students are obliged to attend
educational support the same way as a regular class; i.e. the same rules
apply as for normal tuition (e.g. absence, homework, etc.)

Students may be excluded from educational support if they do not show
interest, miss lessons with no justification or do not take responsibility
for their own learning, showing no effort amotivation.

Role of the
parent

Parents will play an active role in maintaining contact with their child's
teachers. Parents will make any relevant Information available to the
school on admission or during the school year. When parents decide to
refuse the educational supportproposed by the school, they will inform
the school of their decision in writing (for relevant form see Annex).

When does
support stop?

Support is given as long as it is required and may be stopped at any
time during the school year. Teachers decide that support is no longer
required when the student is able to complete the required tasks in the
allocated time-frame with confidence, independence and accuracy.

Should support be required at a later stage, it can be re-introduced on
a needs basis

13
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4.2 Moderate Support

Moderate support is offered when the pupil has a need for longer targeted support to develop
effective learning strategies or skills. It can also be offered when the child has difficulties in
accessing the curriculum due to language issues,requires to work in smaller group inside or
outside the classroom in a smaller setting. Moderate support can be one-on-one or in small groups,

depending on the needs of the student. Moderate support is an extension of general support.

Moderate support

Nursery/Primary

Secondary

For whom/ in

The student has mild learning difficulties and receives more targeted

groups.

e Special arrangements in line
with the curriculum may be
considered (extra time,
adapted homework, slight
differentiation  in  quantity,
seating arrangements in class,
adapted materials, etc.).

what case support (on a case-by-case basis).

e Support lessons (30 or 45 Support lessons (45 minutes)
minutes) in or out of class are outside of regular class times.
arranged with the parents' Can be individual or small
agreement (Support groups of 3 — 4 students.
Agreement Form). Can be organised on a longer-

e The duration depends on the term basis than general
needs of the pupil but usually support.
lasts longer than general The classes are organised
support and can even last the according to the needs of the
entire school year. students and attendance is

e The support lesson can be compulsory.

How given individually or in small Special arrangements in line

with the curriculum may be
considered (extra time,
adapted homework, slight
differentiation  in  quantity,
seating arrangements in class,
adapted materials, etc.).

14
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Procedure

Requests for Moderate Educational Support are made by teachers or
parents.

Teachers inform parents and, with their consent (Support Consent
Form), support lessons are arranged in or out of class, individually or
in small groups.

An Individual Learning Plan (ILP) is developed by the support teacher
in collaboration with the class/subject teacher. The objectives and
individual assessment methods and tools are defined and reviewed
throughout the year.

The ILP is signed by the main teacher, the support teacher and the
deputy head teacher. A copy is kept in the student's file and a copy is
sent to the parents.

The support coordinator is informed of the updates of the moderated
support in each section, receives a copy of ILP and the list of students.
The teacher and/or support teacher informs the parents regularly
about the pupil's progress.

The ILP review s sent to the parents twice per year.

Contact person: Class teacher / Support teacher

Role of the
Student

Students receiving general and moderate support are encouraged to
discuss their needs with their teacher. Students are obliged to attend
educational support the same way as a regular class; i.e. the same rules
apply as for normal tuition (e.g. absence, homework, etc.)

Students may be excluded from educational support if they do not show
interest, miss lessons with no justification or do not take responsibility

for their own learning, showing no effort or motivation.

Role of the
parent

Parents will play an active role in maintaining contact with their child's
teachers. Parents will make any relevant Information available to the
school on admission or during the school year. When parents decide
to refuse the educational supportproposed by the school, they will
inform the school of their decision in writing (for relevant form see
Annex).

15
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Support is given as long as it is required and may be stopped at any
time during the school year. Teachers decide that support is no longer
required when the student is able to complete the required tasks in the

When does allocated time-frame with confidence, independence and accuracy.
support stop?

Should support be required at a later stage, it can be re-introduced on
a needs basis

4.3 Intensive Support

The European Schools' education support system includes two types of intensive support:

4.3.1 Intensive Support B

Intensive support type B is provided for a pupil or a group of pupils who are unable to access
the normal curriculum, due to language issues or changing from another school which may
have had a different curriculum. The Intensive Support B is mainly given for section language
support for thosepupils who do not have their own language section in the school (SWALS)

Type B intensive support

e This type of support is offered for a limited period of time.

Usually offered to a pupil who does not have a multi-disciplinary report but is
unable to follow the normal curriculum due to, for example, a major change
in their schooling or prolonged absence due to illness.

e It is most often set up to support new pupils coming from national systems
with a large language deficit.

¢ Usually, small groups and usually for a maximum of one semester.

16
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How

Support lessons (30 or 45
minutes) in or out of class are
arranged with the parents’
agreement (Support Agreement
Form).

The duration depends on the
needs of the pupil but usually
lasts longer than general support
and can even last the entire
school year.

The support lesson can be given
individually or in small groups.
Special arrangements in line with
the curriculum may be
considered (extra time, adapted
homework, slight differentiation
in quantity, adapted materials,
etc.).

Support lessons (45 minutes)
outside of regular class times.
Can be individual or small groups
of 3 — 4 students.

Can be organised on a longer-
term basis than general support.
The classes are organsied
according to the needs of the
students and attendance is
compulsory.

Special arrangements in line with
the curriculum may be considered
(extra time, adapted homework,
slight differentiation in quantity,
seating arrangements in class,
adapted materials, etc.).

Procedure

e The Support Coordinator reviews the enrollment forms and can see that the
new pupil may have a need for additional support due to a change in the
language of instruction of a different school system.

The class/subject teacher observes the new pupil to assess the level of need.

Teachers inform parents and, with their consent (Support Consent Form),
support lessons are arranged in or out of class, individually or in small

groups.

An Individual Learning Plan (ILP) is developed by the support teacher in
collaboration with the class/subject teacher. The objectives and individual
assessment methods and tools are defined and reviewed throughout the

year.

The ILP is signed by the main teacher, the support teacher and the deputy
head teacher. A copy is kept in the student's file and a copy is sent to the

parents.

The support coordinator is informed of the updates of the moderated support
in each section, receives a copy of ILP and the list of students.
The teacher and/or support teacher informs the parents regularly about the

pupil's progress.

e The ILP review s sent to the parents twice per year.

Contact person: Class teacher / Support teacher

17
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4.3.2 Intensive Support A

Intensive Support A (ISA) is provided for students with special educational needs; learning,
emotional, behavioural and/or physical needs and gifted students. Students' legal
representatives will provide the Support Advisory Group with a medical/ psychological/psycho-
educational/multidisciplinary report (criteria below). Special arrangements for tests or the
curriculum content may be considered. Special arrangements are intended to remove barriers
and ensure the students with special educational needs have equal opportunities in the
assessments and can demonstrate their skills to the best of their potential.

ISA is provided to help the pupil develop his/her skills, following a review of the pupil's specific
individual needs by one or more experts, and the signing of an agreement between the deputy
director and the parents. All pupils receiving intensive support have an individual learning plan
which is written by the support teacher in collaboration with the teacher and based on a
multidisciplinary assessment.

Intensive Support Type A

Nursery/Primary Secondary

Pupils with special educational needs that require more support than

In nursery, P1, and P2, the
support lasts 30 minutes, and in
P3, P4, and P5 primary, it is 45
minutes.

Individually or in groups of 2
students (if beneficial to both

general/moderate support, and justified by a
medical/psychological/psycho-educational and/or  multidisciplinary
For whom/ In report.
what case Support can be organised according to the specific needs of the pupil,
whether it is a learning difficulty, a specific disorder, significant
behavioural or emotional difficulties of high potential.

e Support lessons of 30 or 45 Support lessons of 45 minutes
minutes in or out of class can be for students in or out of regular
arranged. class time can be arranged.

How

Only in exceptional cases
should students miss lessons in
other subjects.

Longer-term support.

Usually on an individual basis
but if deemed beneficial can be

18
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students).

Duration according to the needs
of the student but generally over
the whole school year.

The support coordinator
develops the intensive support
agreement in close cooperation
with the deputy director, the
class teacher and the student's
support teacher, based on a
multidisciplinary assessment.
Support measures may include

o

Support  hours inside
and outside the

classroom

Assistance in and/or

outside the classroom *

Schedule adjustments

o

o

o

Adjustments to the

programme
= Adjustments in the
classroom

o Tripartite agreements

(intervention of an external

therapist  during  school

hours).
* Some ISA students may also
need the support of a support
assistant. This support may take
place in class and/or outside of
class, depending on the needs
of the student.

in very small groups.

The support coordinator
develops the intensive support
agreement in close cooperation
with the deputy director, the
class teacher and the student's
support teacher, based on a
multidisciplinary assessment.
Support measures may include:

- Support hours inside and
outside the classroom

- Assistance in and/or
outside the classroom *

- Schedule adjustments

- Adjustments to the

programme

- Adjustments in the
classroom

- Tripartite agreements

(intervention of an external
therapist  during  school
hours).

* Some ISA students may also
need the support of a support
assistant. This support may take
place in class and/or outside of
class, depending on the needs of
the student.

New cases

¢ A need for Intensive Support is identified either on enrolment or
during the school year by a student's legal representatives or

19
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Procedure

teachers.

e A written request is made to the support coordinator for Intensive
Support by the teachers or a student's legal representatives.

e The support coordinator contacts the student's legal representatives
and requests a medical/psychological/psycho-educational and/or
multidisciplinary report so that a meeting of the Support Advisory
Group can be held.

¢ A meeting called the Support Advisory Group is organised to propose
to the parents the intensive support to be put in place and to sign
the agreement which includes all relevant information (organisation
of in-school and out-of-school support, individual learning plan and
special arrangements, check-ups to be repeated/outside support to
be put in place, etc.).

e The Support Advisory Group meeting is chaired by either the Director
or his/her delegate.

e The support coordinator prepares the minutes of the Support
Advisory Group meeting and the Intensive Support Agreement for
signing by the Director and the student's legal representatives.

e Following the signing of the Intensive Support Agreement the support
coordinator organises the Intensive Support and any other
arrangementsrequired and support can start.

e An ILP is written by the support teacher(s) in cooperation with the
subject/class teacher and/or support coordinator.

e The records are kept by the support coordinator and a copy is
given to the parents at the end of each semester

e The class teacher will keep the parents informed of the child’s
progress

e The Intensive Support Agreement is valid for one school year only
and a full Support Advisory Group meeting should be held each year
to begin, renew or terminate Intensive Support.

If necessary, a meeting of the Support Advisory Group, in either
plenary or restricted session, may be held at any point during the
school year to evaluate and/or amend the Intensive Support
Agreement

20
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Existing cases:

Support for the next academic year is set up at the end of the current
school year. Based on the Individual Learning Plan written by the
support teacher and class/subject teacher, the support coordinator
will draw up an updated Intensive Support A Agreement for the next
academic year. A Support Advisory Group meeting will be organised
to evaluate the future support and ILP. If all stakeholders agree with
the agreement it is signed and then put in place at the beginning of
the next school year.

In some cases, following an Advisory Group, the school may also
conclude that it cannot continue to meet the child's special needs. The
school will assist the parents as much as possible in finding a school
that is better suited to the child's particular needs.

Contact person: Support coordinator / support teacher / teacher

4.3.2.1 Medical/ psychological/psycho-educational/multidisciplinary Reports

Medical reports should include the original test results as well as the recommendations based
on the impact the test results show regarding the student's learning. Approval of requests will
depend on the original test results.

Criteria for medical/ psychological/psycho-educational/multidisciplinary
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¢ Be legible, on headed paper, signed and dated

¢ State the title, name and Professional credentials of the expert(s) who has/have undertaken
the evaluation and diagnosis of the Student

e Through medical/psychological/psycho-educational or multidisciplinary report, state
specifically the nature of the student's medical and/or psychological needs and the tests or
techniques used to arrive at the diagnosis

e Report for learning disorders need to describe the student's strengths and difficulties
(cognitive assessment) and their impact on learning (educational evidence) and the tests
or technigues used to arrive at the diagnosis,

e Report for medical/ psychological issues need to specify the student's medical/
psychological needs and their impact on learning (educational evidence),

¢ All reports should include the raw scores for all assessment tools used

¢ Allreports need a summary or conclusion and stating the accommodations required as well
as where appropriate, recommendations for teaching/learning for the school's
consideration.

e This documentation must be regularly updated and not be more than four years old. In
case of permanent and unchanging disability and when the Support Advisory Group
agrees, no retesting other than regular updates willbe required

¢ In order to avoid possible conflict of Interests, the expert assessing students will be neither
an employee of the European School nor a relative of the student.

¢ If not written in one of the working languages, be accompanied by a translation into French,
English or German.

In case of permanent and unchanging disability and when the Support Advisory Group agrees, no
retesting other than regular updates will be required.

Full details of the criteria for the Expert Reports can be found in the Procedural documents. Provision of
Educational Support in the European schools — Procedural document (2012- 05-D15-en-14);

HIGH POTENTIAL / GIFTED STUDENTS

Students who are exceptionally able are supported under the umbrella of the Intensive
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support A programme.
Further details can be found on the school website: School Policy for High Potential
Students.

TRIPARTITE AGREEMENTS WITH THERAPISTS

Some pupils may have developmental and learning needs that require therapeutic support
from an external professional (e.g. speech and language therapist, occupational therapist,
psychologist, etc.) chosen and paid for by the parents/legal guardians as part of a tripartite
agreement.

A tripartite agreement is a contract between the school, the student's parents/legal guardians
and the therapist (registered on the European Commission's list of approved therapists).

The role of the school is to provide a suitable room if necessary and to organise the lesson
according to the pupil's schedule. Priority is always given to the school in planning the service.
The school will coordinate and monitor the student's progress.

The choice of the therapist will be made solely by the parents/legal guardians and needs to be
validated by the PMO (European Commission).

The therapist will provide his or her services independently and will freely determine the cost of
these services in consultation with the pupil's legal representatives.

5. SPECIAL ARRANGEMENTS

When a Student would benefit from a special arrangement in
order to compensate for a physical or learning difficulty,
teachers or parents can request this from the Deputy Director.
Parents are informed that special arrangements have been
recommended for their child and parents are asked to provide

Special Arrangements a medical/psychological/psycho-educational/multidisciplinary
up to and including S5 report explaining the need for special arrangements.

The Deputy Director takes the final decision to allow special
arrangements and to define in which subjects these can be
applied.

Any special arrangements taken are recorded in the student's
file.
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Special arrangements
for the Baccalaureate

Request for Special Arrangements in the European
Baccalaureate

All requests for special arrangements in the European
Baccalaureate cycle must be accompanied by a justifying
medical/psychological/psycho-educational and/or
multidisciplinary report. The reports must fulfil the following
criteria:

* Be up to date. It must not be more than two years old, i.e., it
must not be dated earlier than October when in year S3 and
not later than October when in year S5.

* Be legible, on headed paper, signed and dated.

«If not written in one of the working languages, be
accompanied by a translation into French, English or
German.

« State the title, name and Professional credentials of the
expert(s) who has/have undertaken the evaluation and
diagnosis of the Student.

* Provide a clear diagnosis according to DSM-V or ICD-10.

* State the nature of the student's
medical/psychological/psycho-educational needs.

* Contain a summary or conclusion stating the special
arrangements required as well as where appropriate,
recommendations for teaching/learning for the school's
consideration.

* Reports for learning disorders need to describe the student's
strengths and difficulties through standardised scores
(cognitive assessment) and their impact on learning
(educational evidence) and the tests or techniques used to
arrive at the diagnosis.

* Reports for medical/psychological issues need to specify
the student's medical/ psychological needs and their impact
on learning (educational evidence).

List of Special
Arrangements and
Codes

The special arrangements listed below may be authorised by
the school Director for S6 and S7:

1. Separate room for the test/examination/assessment.
2. Change of seating arrangements.

3. Taking of medication and/or refreshment in the case of a
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medical condition,for example, diabetes.

4. An assistant to provide physical care for a Student to ensure
his or her well- being and safety. This assistant may not be
a relative of the Student or a teacher of the subject that is
being examined.

5. The use of a specific learning aid which is normally used in
class, for example, a magnifying glass; a hearing aid,;
coloured overlay; a low vision aid; coloured lenses, time will
not be extended. For colour-blind students colours can be
substitutedwith words on the test/examination paper or a
reader can name the colours for the Student.

The special arrangements listed below may only be
authorised by the Board of Inspectors (Secondary) or the
Inspector responsible for Support (Secondary). The
justification for any of these arrangements needs to be
contained in the specialist's report and/or recommended by
the school.

1. Modifications to the format of the examinations.

2. Additional time can be granted to students whose working
pace is affected by their condition. For each hour of
examination, a maximum of ten minutes can be granted.
For 90 minutes' assessments, an additional 15 minutes can
be granted. For oral examinations, a maximum of ten extra
minutes can be granted only for the preparation. The oral
examination will take 20 minutes in any case, The
examination

3. Use of a computer or laptop or a typewriter to replace
handwriting for students diagnosed with dyslexia,
dysgraphia or any other disorder affecting written
expression. School ensures that any computer/laptop being
used is cleared of stored information and the spell check
function, and is not connected to the Internet. It should be
noted that in examinations, other than language
examinations, competences and not language errors, are
assessed,

4. Use of a spell checker because of severe dyslexia. This
request has to be confirmed by the school.

5. A scribe to transcribe word for word the student's dictated
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answers and to read back the student's answers where
necessary because of severe dyslexia.

6. An audio recording of answers because a scribe is not
available and because of severe dyslexia.

7. A reader to read both the assessment paper and to read
back the answers because of severe dyslexia.

8. Use of a simple arithmetic calculator, whenever no
calculator at all would be allowed, because of diagnosed
severe dyscalculia, severe ADHD or severe working
memory deficit.

9. Rest period(s) - during this time a Student may not read,
write or take notesof any kind and may leave the room under
supervision.

10. A communicator to provide assistance to a hearing-impaired
candidate through sign language or lip speaking.

11.A prompter to assist a candidate with severe concentration
difficulties or neurological disability in paying attention to the
assessment’s tasks.

12. Written instructions for a hearing-impaired candidate.

13. Written answers for oral examinations for a candidate who
has severedifficulties in oral expression.

14.0thers

6. SUPPORT ADVISORY GROUP (SAG)

6.1 Objectives of the Support Advisory Group

The Support Advisory Group (SAG) analyses the reasons for the request for educational
support, based on the expert reports and the case history.

On the basis of the medical, psychological, psycho-pedagogical or multidisciplinary report, it
decides on the measures to be taken to meet the specific needs of the pupil (e.g. special
arrangements, individual support, etc.) and reaches one of the following conclusions:

1. General/moderate support is the best option.

2. Intensive support is the best option.

3. The special educational needs are so great that the school cannot provide the necessary
support for the pupil.
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Despite the school's best efforts, it is not in the child's best interest to continue in the school.
The school then declares itself unable to meet the specific needs of the pupil and
recommends to the parents to seek an alternative education for their child in a school better
suited and equipped to meet his/her specific needs. The final decision is made by the
Director.

6.2 Calendar

The Support Advisory Group meets formally once a year at the end of the school year, or very
early at the beginning of the new school year to evaluate, initiate, renew, or terminate the
support agreement (for students in Intensive Support A).

An advisory group is also convened at the beginning of the year for new students who may
benefit from intensive support .
When deemed necessary, a meeting of the Support Advisory Group, in plenary or in

restricted session, may be held at any time during the school year to discuss the student's
progress, amend the proposed support or modify the support agreement.

6.3Procedure

During this meeting, all parties communicate their views regarding the student's situation, his/her
transition to the next grade and the estimated educational needs for the following year.

The conclusions usually include advice for the class council on promotion, progression or
repeating for the year. They also indicate the estimated support to be put in place from the start
of the next academic year (in and out of school) and, where appropriate, agree on the need for
further diagnostic assessment.

The date of the Support Advisory group meeting is decided by the Educational Support
Coordinator in consultation with the Deputy Director and/or Director, or the student's
parents/legal representatives.

The school sends invitations to all parties involved - specifying those who will be present at the
meetings - and the agenda of the meeting.

Parents/legal representatives may invite external experts who work with the pupil in an
educational context outside the school or within the school in case of a tripartite agreement.
The Support Advisory Group meeting is chaired by the Deputy Director or the Educational
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Support Coordinator.
e The support inspector may be present at some meetings.

e The school psychologist and/or the educational advisor may be present depending on the
needs of the student.

e A multidisciplinary approach is applied with the pupil's parents/legal representatives and experts
(internal and external) present to discuss the pupil and their progress. All parties are invited to
contribute to thoughts about the pupil.

e The individual needs and learning objectives of the pupil are discussed as well as any support
measures and special arrangements that may be required, including a tripartite agreement or
a support assistant. The discussion in the SAG will form the basis of the support agreement
between the Director and the parents/legal guardians.

e Minutes are taken at the end of the meeting and distributed to all SAG members.

7 ENROLLMENT

On enrollment the school will collect all relevant information from the parents/legal guardians
including previous level of academic achievement, any previous learning support and/or special
educational needs.

It is the responsibility of the parents/legal Guardians to ensure that all information is correct,
reliable and complete.

In case of a pupil who may require Intensive Support A, as soon as the enrolment form is
processed the Deputy Director/ Director and Support Coordinator for that relevant cycle will
meet with the parents. If Intensive Support A is to be given then a SAG will be convened as
soon as required.

All possibilities for special arrangement, curriculum adaptation will be thoroughly evaluated
before the school can declare itself unable to meet the student’s needs.
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Non-inclusion of the pupil

The European Schools do not offer a fully inclusive education system. This means that in some
cases, despite the best efforts of the school, it is not in the pupil’s best interest to continue their
education. This may occur either before the pupil’s admission or during the pupil’s schooling.
The school must be able to ensure the educational and social integration of the pupil. If this is
not the case, the school, on the advice of the Advisory Group, has the right to declare itself
unable to meet the pupil's needs and to recommend to the parents that they seek another
solution for their pupil’s education in an establishment better suited and equipped to meet their
specific needs. In such cases, the school will assist the parents to the extent that is reasonable.
Policy on educational support in the European Schools - 2012-05-D-14-en-10.

Any decision regarding the enrollment or unenroliment of Pupils with Special Educational Needs
is based on the guidelines from the European Schools. For further information please refer to
the following documents/links.

General Rules of the European Schools 2014-03-D-14-en-16

8 ASSESSMENT AND PROMOTION AND REPEATING A YEAR

8.1 Principles for assessment and promotion

For the assessment and promotion of pupils receiving educational support but following a
standard curriculum, the provisions in Chapter IX of the General Rules will apply. In accordance
with Article 57 a) and Article 61 of the General Rules, all decisions concerning promotion to the
year above are taken by the Class council.

8.2 Progression without promotion

The rules related to progression without promotion are set out in chapter 5 of the Policy on the
Provision of Educational Support.

Educational Support aims to enable the pupil to reach the levels of performance and develop
the competences required for all pupils.
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If pupils with special educational/additional needs do not meet the conditions to be promoted
normally, they may progress with their class group for as long as this is beneficial to the pupil’s
social and academic development. In that case, this is referred to as progression without
promotion. From a formal point of view, the pupil who progresses without promotion remains
‘non-promoted’ (for example, with a view to integration into another school system). A pupil can
be in progression for several years or for a short period within a school year.

Progression without promotion applies to pupils who will/do not follow the standard but a
modified curriculum. The decision must be taken for the benefit of the pupil's learning
development and should establish the possibilities for the pupil to get back to the standard
curriculum.

The request for a pupil to follow a modified curriculum can come from teachers, EdSup
coordinator or parents/pupil’s legal representatives. The school organises a SAG meeting to
analyse the pupil's situation, the accommodations and measures of support put in place before
the proposal and what further support and or accommodations reasonably could be put in place
within the curriculum. Based on this analysis, the SAG provides a concrete proposal to the
Director, underpinning that there are no remaining reasonable alternatives within the
curriculum, who takes the final motivated decision.

A student following a modified curriculum will have individual learning objectives in different
area/areas of the curriculum, substantially different from those prescribed in the standard
curriculum, and specifically selected to meet the pupil's needs. It changes what the pupil is
expected to learn (fundamental learning objectives for the year/grade level) and is not
connected with how competences are developed and demonstrated/assessed nor with the way
it is presented.

When pupils follow a modified curriculum, the ILP should:
a) identify the grade level of the adaptation.
b) reflect, in detail, the modifications to the curriculum (noting which subjects and what grade
level those adaptations correspond to).
c) be organised so that the pupils learn to the best of their ability and as much of the typical
grade level curriculum as possible.
d) Whenever possible, establish measures and support that could help the pupil meet the
expected requirements for his/her study level and be able to access the standard curriculum
again.
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Pupils having benefited from progression without promotion may return to a ’standard
curriculum’ and be promoted to a higher class/grade when they show that the minimum
requirements for their promotion have been met.

When the class/subject teacher or the support team considers that the pupil has reached the
requirements to be promoted to the next grade level, a Class Council is convened to take the
formal decision. The Class Council may be convened during the school year.

In the evaluation reports of pupils in progression without promotion, only the modified
subjects/areas/learning objectives will have a modified assessment scale. All the
subjects/areas of the standard curriculum will follow the standard assessment grading.

The decision to establish a modified curriculum for a specific pupil must be in the ultimate
interest of the child. It must be an informed decision taken by the director with the involvement
of parents/legal representatives and, whenever possible, the concerned pupil.

All parties must be aware of the legal and educational implications of such a decision, namely
in what certification is concerned.

When a pupil in progression reaches the end of each cycle (after the primary cycle, after S3
S5), the SAG analyses the pupil’s learning situation. The SAG provides relevant information to
the Class Council, which will assess the pupil’s situation, namely the competences acquired by
the pupil in reference to the assessment standards in the European Schools. Based on this
assessment, the Class Council establishes the pupil’s corresponding level of attainment.

Parents/legal representatives may require the assessment of the pupil’s level of attainment
when they intend their child to move to a school outside the European Schools system.

A promotion from S5 to S6 is only possible when the pupil has covered all the curriculum in S5.

All candidates to the European Baccalaureate must have followed a full curriculum of S6 and
S7 in Secondary to be eligible for the Baccalaureate diploma. Pupils will only be promoted to
S7 if they have been duly promoted to S6.
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8.3 Repeating

At the end of the school year, where the level of competencies attained by a student is not
considered sufficient to ensure a successful continuation of their learning, the Class Councll
may, following the recommendations of the Advisory Group, decide that the student should
repeat the year. Such a decision must be fully justified and documented.

For further information regarding the role of Class Councils and decisions concerning student
promotion, please refer to the General Rules of the European Schools (2014-03-D-14-en-11)

9. TRANSITIONS
9.1 Transition from the Nursery cycle to the Primary cycle:

During the school year a number of projects take place involving exchange and cooperation
between year group within each section.

In particular towards the end of the school year either M2 pupils viist P1 clases and/or future
P1 teachers visit the Nursery classes.

At the end of the school year a class council for M2 students is held. The teachers of the M2
students present their classes and provide a written report on the students. The Deputy Director
and Support Coordinator are also present to ensure that any support / special arrangements
are followed up in the next school year.

There is informal exchange of information between the Nursery and P1 teachers before the end
of the school year.

During the pedagogical day at the beginning of the school year, there is a formal exchange of
information on the children transitioning from M2 to P1.

The support coordinator will follow up any agreed support and plan new support classes should
they be required.
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9.2 Transition from the Primary cycle to the Secondary cycle:

Primary to Secondary Support Coordinators start regular discussion for P5 ISA Primary
students during frequent meetings between two cycle coordinators from October.

If needed ISA students may begin to visit the Secondary school accompanied by the support
teacher from May so that they familiarise themselves with the building layout.

Also, in the support lessons the support teacher will familiarise the students with the colour
coding used in the Secondary school and help with a ‘fake’ locker to help them learn to organise
themselves.

The Support Coordinator for the Secondary school attends all SAG meetings for P5 ISA
students who will continue with support in the Secondary school.

Support in the Secondary school differs from that in the Primary in that support in the Primary
school takes place during the standard timetable whereas in the Secondary school support
lessons are additional to the standard timetable. Therefore, the number of lesson of support
given in the Secondary school are often fewer than those proposed in the Primary school.

The Support coordinator of the Secondary school attends the class councils for the P5.
Towards the end of the academic year, P5 teachers exchange with future S1 form teachers.

At the beginning of the school year the SSC meets the teachers of the ISA students
S1 Class councils are attended by the P5 teachers of those pupils.

10. COMMUNICATION

Consistent and effective communication between the class teacher, support teacher,
assistants, parents/legal guardians, and the pupil benefits the pupil’'s educational process,
particularly when multiple types of support are involved.

All information shared is treated with care and confidentiality and in the student’s best interests.
Everyone involved in the student’s education is expected to maintain confidentiality and share
information strictly on a need-to-know basis. Documents relating to educational support are
confidential and kept in the student’s Educational Support file.

If a student receives support or therapy outside school, this information should be shared with
the relevant people involved in their education. This ensures an overview of all interventions
and helps track pedagogical, emotional, and behavioural changes.
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Parents receive an ILP each semester from the support teacher working with their child. They
may also attend parent-teacher evenings and meet subject teachers, support teachers, and
assistants, as appropriate.

Parents/legal guardians are encouraged to consult the class teacher and support teacher(s)
before any significant psychological or psychiatric appointments outside school. This allows
them to obtain the most up-to-date information about their child’s learning and behaviour.

Parents also have a supportive role to play with their child at home when homework is given as
it facilitates the work done during class time. Teachers can be contacted by email, the student's
agenda, SMS and Teams (in the case of secondary cycle pupils).

11. DATA PROTECTION AND CONFIDENTIALITY

ESF ensures good governance in Educational Support. The staff members of the European
Schools processing personal data will do so only in an authorised manner and are bound by a
duty of confidentiality. In the course of assessing and planning Educational Support and
providing the most suitable educational provision, the European Schools collect the following
pupil’'s personal and sensitive information:

e Personal information (such as name, address, contact details, date of birth,
parent/legal representative(s) and contact details, gender),
o Details of learning difficulties/disabilities/special educational needs,

. Information about physical or mental health,

o Information from schools attended previously.

Data processing activities are handled only by European Schools staff members with a
legitimate need to access the pupils and legal representatives/parents’ personal data, for the
pedagogical activities described above in full compliance with GDPR.
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12. SUPPORT STAFF ROLES
12.1 Tasks of Educational Support Teacher

The support teacher:
e will use appropriate differentiated teaching methods
¢ will undertake detailed observation and assessment

¢ will decide on the most appropriate teaching strategies for the Student and catch up in the areas
in which the Student shows weakness; in consultation with the class or subject teacher and any
other Professionals working with the Student

¢ will control the absences of students and give feedback to the support coordinator

¢ will organise replacement for support lesson whenever possible

e is responsible for completing the Support review forms and liaising with therelevant
class/subject teachers

¢ will evaluate the student's progress and give feedback to the subject teacherand the
educational support coordinator

¢ will keep records of achievement in order to have accessible Information whenneeded

¢ will inform the parents about the child's progress and needs

o will participate in the student's class councils

12.2 Educational Support Coordinator job description

The duties are:

e to carry out a preliminary needs analysis for the following school year by gathering Information
from the end of the school year reports of class councils.

¢ to follow the proposals of teachers for educational support during the school year together with
the Deputy Head.

¢ to facilitate Educational Support and subject teacher collaboration.

e to guide and support teachers (including training new teachers) in the educational support
procedures

¢ to advise teachers on possible strategies and techniques
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e to keep abreast of the progress of students receiving educational support to ensure optimal
support or withdrawal of students from educational support lessons where support is no longer
needed.

e to produce an end-of-school-year overview in which the Educational Support actions are
summarised.

¢ to collaborate with the Deputy Head on all required tasks.
¢ to identify needs for in-service training.

e to discuss the difficulties students may experience with the subject teacherand decide
together whether or not to suggest Intensive A support to the parents.

e to attend preparatory meetings with the parents and inform them about the assessments
required.

e to collect, review and file all signed ILPs in the student's Support folder.

¢ to meet with the relevant Intensive A teacher(s)/Class teachers when necessary.

¢ to meet with the subject/support/class teacher(s) informally towards the end of the academic
year to discuss the student's progress and whether or not support needs to be continued.

¢ to control for updated Expert reports every two years if the Student is to remain in the Intensive
A support Programme and/or requires special allowances for tests and exams.

e to attend the review meeting (SAG) at the end of the academic year to review progress and
determine whether or not the Student should continue in the Intensive A support Programme
and whether there are any new circumstances or changes in support provided.

e to liaise with the coordinator of the other cycle on a regular basis.

a) Educational Support Assistants

Support assistants in the Primary and Secondary school are provided by the City of Frankfurt
via the local Sozial- Jugendamt in the area where the pupil lives. The need for an assistant for
a pupil at ESF can be identified by the teachers or the parents or a recommendation from the
psychologist following the student. The parents need to contact their local Sozial- Jugendamt
and provide all the necessary documentation to make an application for an assistant. This is a
detailed process and in the best interests of the child it requires careful follow up from t the
parents. The Jugendamt can provide the assistant directly, or they may suggest that the parents
contact a number of agencies specialising in providing assistants for school-age children,. If the
parents have any questions, they should contact the relevant Support Coordinator.
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Assistants needed for pupils in the Nursery cycle are provided directly by the European School
of Frankfurt.

The role and responsibilities of the support assistants are specified in the job description of a
Learning Support assistant 2024-06-D-14-en-4.

The SEN Assistant:

¢ Adheres to the policies and procedures of the European School,

e Works in a team and maintain a cooperative and respectful relationship with team members.

¢ Maintains confidentiality in working.

e Participates in meetings organised by the Management or their delegates.

e Participates, with the teachers, in parents’ evenings and information meetings.

e Participates in training days.

e Participates in in-service training courses.

e In addition, they may be assigned administrative duties by the Management, according to the
school’s needs.

e Participates in the different activities contributing to the pupil’s general education.

e Participates in school visits and trips when requested to do so by the Management.

e Participates in supervision during recreation periods.

e Supervises the class temporarily when the class teacher is unavailable.

e Supervises and assist with a group’s activity after it has received the teacher’s instructions.

e Prepares the room, take care of the room and maintain a clean environment.

¢ Prepares teaching equipment and material for the SEN pupil.

¢ Assists the teachers in planning, preparing and assisting the SEN pupil during his/her classroom
activities

¢ Provides practical assistance with record-keeping of the SEN pupil’s work.

e Monitors the SEN pupil’s work and help them, if need be, by providing additional explanations.

e Promotes the SEN pupil’'s good behaviour by using positive discipline techniques.

¢ Observes the SEN pupil’'s behaviour and development and communicates the observations
made to the teachers.

e Accompanies the SEN pupil and put them on the bus and collects them when they get off the
bus.

e Helps the SEN pupil to move around from place to place in the school, particularly on arrival
and on departure and whenever the need arises.

e Helps the SEN pupil with their clothes on arrival, on departure and whenever the need arises.

e Participates in the practicalities of ensuring that the SEN pupil eats and drinks, during the
morning and afternoon breaks and at lunch time.

e Helps the SEN pupil to eat their meals.
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e Takes the SEN pupil to the toilet.
e Takes the SEN pupil to the restroom and supervise his/her rest when necessary or scheduled.

b)Therapists

Some pupils may need support for their development and learning from paramedical support
staff (mainly speech therapists and psychomotor therapists). Their intervention is governed by
a tripartite agreement. The school's role is limited to providing a suitable room for the student
and the professional whose services are required, agreeing on a timetable, considering
classroom activities and ensuring coordination and monitoring of the student's development
through the Support Advisory Group meetings.

The paramedic works as a freelancer and is paid directly by the parents. A lump sum payment
for the paramedic is provided exclusively for individual participation in the meetings of the
Support Advisory Group at the request of the school.

c) School Psychologists

School Psychologists play an important role in the organisation and functioning of
Educational Support. The role of the School Psychologists may range from:

e Collaborating/intervening in setting up accessible learning environments

e Developing activities of early detection and prevention of learning
difficulties/disabilities/disorders

e Supporting teachers and other support staff on putting in place measures of Intensive
Support and Special Arrangements and/or classroom accommodations,

e Faciliting/establishing contact with external experts/resource centers — local or national
— participation in the SAG

The School Psychologists will collaborate with the Educational Support Coordinator in
the process of advising Educational Support staff on the implementation of specific
learning strategies.

The roles and duties of the Psychologists will be clarified in the document Role, Duties
and Work Frame of Psychologists in the European Schools (document in development.
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13. CONCLUSION

At ESF, we are committed to providing an inclusive, responsive and adaptable educational
support system that recognises the individual circumstances, strengths and needs of every pupil.
Where appropriate and within the framework of the European Schools, support is tailored to the
individual rather than relying on a one-size-fits-all approach.

Our educational support is delivered by a team of teachers representing the different language
sections of the school. Through collaborative practice, professional expertise and a range of
contemporary teaching approaches, the team works to create a respectful and supportive
learning environment in which students are encouraged to recognise their abilities, understand
their areas for development and develop confidence in their learning.

Effective partnership between the school, pupils and their families is central to this approach.
Open communication and collaboration enable us to develop a shared understanding of each
pupil's needs and to ensure that appropriate support is provided consistently.

Our aim is to enable every student to make meaningful progress and develop their potential while
feeling secure, confident and engaged in their learning. We believe that all pupils can learn and
develop when provided with appropriate opportunities, guidance and support.
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